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CHAPTER 9

Strategies for Dealing

lo Kwv(gk|ovo Tkomui{E
Comprehending Individual Reasoning as
Supported by the Cultural Template for
Teaching Sexuality Education in Uganda

)YTOAO AUUT o ATA OEA DOAGETO0 OEOAA AEADOAOO AOAOOOAA OEA ATAETCO Tk
this study based on the main data collection which took place between
September and December 2011. First, Intermezzo 2 and Chapter 6 described
the role of values, discourses and cultural schemas. Whereas Intermezzo 2
described the discourses and values in Ugandan society in which teachers’
reasoning about teaching sexuality education is embedded, Chapter 6
AEOAOO0AA OEA A T AEOAIATAA 0AAAEACO w Au AGDAGEATAA AOA 0T ETOAOTAT ATTKEAGO
between their ‘traditional’ and ‘present’ cultural schemas of teaching
sexuality education. Chapter 7 discussed how teachers’ sexuality education
1 AOOAGAO AOA OEOOAOETTZAAETAA| OAAAEACO £TOTWOIAOA OEAEO wAGOACAO EI
interaction with their perceived professional identity, the perceived school
OAQETC ATA 000AATO0) DAORAEOAA OAGOAT AFGEUATOEEDS #1 TOANOATOIL #EADOA
8 discussed how teachers reconstruct their personal experiences of sexual
initiation to motivate the content of their sexuality education messages,
and how their personal experiences may enable teachers to empathise with
students’ well-being.

The present chapter aims to develop a deeper understanding
ATA ETOAODOAOACETT T& OEAOA ATAETCOS 4EF0 AAADAO OTAAOOOATAETC ATA
interpretation is obtained by: (1) revisiting cultural schema theory, as
AROROEAAA £1 #EADORO &) ATA §0q AGA TETETC OEA 0AKAACETTO T OEA OAAAEAQO
who were re-interviewed during the validation study that took place in
February 2013, as described in Chapter 4. Thus, this chapter comprehends
ATA FO00EA0 ETOROPOAGO OEA ETAETCO AROAGEAAA EN OEE0 AFOOACOACETT AAOAA
on both theory and participants’ voices. As a result, the chapter builds on
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Intermezzo 2 and the previous three chapters by:
¢ proposing a AOI0O0AI 0AWDIAGA, including EFCEAOZIAOAI OAEATAO that
teachers rely on to support their reasoning for teaching sexuality
education; and
t comprehending teachers’ ETAEGEAOAI OAAOTTEIC as supported by this
cultural template by suggesting two strategies that teachers adopt to
deal with ATTKEAGETC OAEA T AO.
The validation study, which is described in section 4.5 of Chapter 4, has
resulted in two case studies of two teachers who were re-interviewed. Those
case studies are presented in this chapter to support and explain the two
000AOAGEAQ OEAO OAAAEAQD AATDO 0T AAAT <EOE ATTKEAGETC OAEA TAG 4EA OEATOU
and methodology used for this study are described in Chapter 3 and Chapter 4.
The following section presents a cultural template, which interprets
how teachers’ reasoning for teaching sexuality education is motivated by
EECEAOZIAOAT OAEATAQ ATA 0 0EOOACETTZAAETAA AAOAA TT AT ETOROAAGETT
between teachers’ cultural schemas of professional identity, the school
setting, and students and their sexual citizenship. The second section
presents two case studies that illustrate two strategies that teachers
ADDIU 0T AAAT =EOE ATTKEAGETC OAEA WAO AQEOFTC AOT T OEF0 FTOAOAAGETTY §Vq
AT TDA00 T ATOAIEOACETT; and (2) choose one and reject the other.



STRATEGIES FOR DEALING WITH CONFLICTING SCHEMAS

9.1 Cultural Template for Teaching Sexuality Education in Uganda

In the present study, individual teachers’ reasoning about teaching sexuality education is
framed by the larger cultural template for teaching sexuality education as shared by the
Ugandan teachers in this study (Quinn, 20u1). Figure g presents this cultural template, which
is based on cultural schema theory, as described in Chapter 3 and visualised in Figure 4, and
OUTOEAOEOAQ OEA £TAETGO AROAOEAAA E1 ) TORO WAUUT u ATA #EADOAD G ATA ug

9.1.1 Higher-level Schemas

The cultural template visualises the hierarchical way in which cultural schemas are causally
connected, which enables schemas to act as goals that have 1 TEEOACTTAI FT0AA (D’Andrade,
1992; Quinn, 20m). Visualisation of teachers’ cultural schemas for teaching sexuality education
using this cultural template helped me return to the data and look for EEGEAOZIAOAI OAEA T Ao,
which interact with the lower- and middle-level schemas mentioned by the participants in
Intermezzo 2 and Chapter 6 and 7 that motivate teachers to teach sexuality education.

The cultural template suggests that two higher-level schemas are important motivators
for teachers’ reasoning to teach sexuality education: teachers’ own well-being {i] and their
students’ well-being ji0. 4T ATEATAA 0EARO T<T <AlIZAAETCh 0AAAEAQO AET £104 jYq ATATALAI
security; and (2) being respected in society. In relation to teaching sexuality education,
ORAAAEAQO AOA ETOAODOAOAA AQ AIOT ATAETG 0EAOA 0xT AOpAAOD E TDTOOATO 10 OEAR0 000AATO0! <AliZ
ARETGY §7q AT TDIAOA AAOAAOETT ATA AART TA ETATACAIIU ETAADATAATO! ATA §4q AAETC 0AODARGAA
in society. As elaborated below, these higher-level schemas show similarities to the goals
formulated by Ormel et al. (1999), who argue that individuals OI0f FAGAIU aim for physical
ATA OTAEAT <ATIZAAETC OEOTOCE OCE WOIAOETTH AT TEIO0 ASAAGETT: w0AOOO ATA AAEAGETOOAI

Teachers expressed the importance of education for their students’ future. As
discussed in Chapter 5 and 7, both students and teachers often considered romantic and
sexual relationships as interfering with school work, especially when they result in students
becoming pregnant:

Because to young girl, when you get involved into sex, you're still school-going, you need to
FOLET U100 CTATF uTO TARA OT AT TDIAOA UTO0 AAOAAGETT ATA 1T uTO AOA OACTATOr OEAOA E0 A
way you become stuck and your goals are not meant to be achieved as expected.

(Female teacher, age 35)

The following teacher explained that he advises abstinence because students’ education is
important to break ‘the cycle of poverty’ He relates this to enhancing not only individual but
also societal well-being:
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Of course, | emphasise on abstinence, [...] we have to emphasise, because when we do this,
I'm sure we will have, eh, a better living population, hm? [...] There should be an end of
00BA0ETC y8r OEA OFAETOO0 AUAIA T TOAOU OETOIA 00TD y8 EE OEAU w ATACA 0T o T OEOTOGE 0EA
ARAAR TEATAAARQCK TE ATO00A 0EAU xE1T AR ETATAEATIU 00AAIAS y8 UTOOA EI ADTOROETT 1 0O00FOAR
better than... someone who is not enlightened at all. (Male teacher, age 29)

Also, for the teachers themselves, having a job is a way to achieve AT T£100 by being able to take
care of themselves and their families, and it also helps them achieve status and AREAGETOOA
ATTAO TAGETT by being respected in society.

Another goal pursued by teachers — both for themselves and for their students —
is being respected in society. Both students and teachers could be respected in society for
their ‘morally upright’ behaviour (see Intermezzo 2). For students, this could mean not being
sexually active before marriage; for teachers, this could mean not ‘encouraging’ students
to become sexually active by teaching sexuality education. Furthermore, respect could be
gained by getting married, giving birth to children, and having a job:

Marriage is important. Marriage is the... apex of... of eh... maturity, of how society perceives

you, respect in society, [...] You give respect to your family, you bring pride when you get

reach the age of thirty... without getting married... people will start complaining. Even your
parents may start complaining. (Female teacher, age 28)

The teachers explained that, in the past, people could gain respect due to the number of
children they had and that children were considered a future source of income. However,
teachers indicated that, nowadays, society increasingly values children’s education. This
n AATO OEAO OAAAEACO ATOIA AET OT EAOA EAxAO AEETAOAT 0T AA AAIA 01 TAA0 AARE Tk OEAT ACTTA
education.

Teachers may contribute to their own well-being through security, which can be
achieved by maintaining their job and by having status and respect within society. Being
able to contribute to their students’ well-being can contribute to teachers’ own well-being as
well. For instance, a teacher may reason that teaching abstinence-only is morally right and
will, therefore, contribute to the teacher being respected in society. Furthermore, a teacher
may reason that teaching abstinence-only will help students abstain and will, therefore,
contribute to students’ well-being, as society respects them for being a virgin. In such a case,
a teacher will feel no A TAFOAIATAA about these two higher-level schemas.

However, another teacher may reason that young people need accurate and complete
information about contraception and that this will contribute to students’ well-being. In such
a case, teaching contraception may be regarded as immoral by society, and the teacher may
be afraid of being regarded as an immoral person. This teacher may feel ambivalence about
these higher-level schemas of students’ well-being and their own well-being. This example
of ambivalence relates to the other cases of ambivalence described in Chapter 6 and to the
ATTREAQD AEOAOOOAA TAGRO £l OEE0 AEADOAG
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9.1.2 Middle-level and Lower-level Schemas

The cultural schemas discussed in Intermezzo 2 and Chapter 6 and 7 are mostly lower-level
and middle-level schemas. Teachers’ TEAAIAZIAOAI OAEATAO comprise mainly AAIFARO about
teachers’ professional identity, the school setting, and students and their sexual citizenship.
As discussed in Chapter 7, these beliefs are OF00AGTTZAAETAA, which means that teachers will
the type of students they are teaching. These schemas are also linked to other middle-level
schemas, including OAIOAQ related to religion, fertility and morality and dominant discourses
such as the ABC approach, childhood innocence and gender, as discussed in Intermezzo 2.

At the ITxA0 1A0AI, teachers’ reasoning for teaching sexuality education may be based on
schemas that sexuality education is (not) the duty of a teacher and that sexuality education
can help control students’ sexuality or protect students” health. These are the schemas that
teachers may easily mention in a conversation, while assuming that other teachers understand
the middle- and higher-level schemas they are causally linked with.

These lower-level schemas may only generate motivational force, and be given meaning,
in interaction with middle-level and higher-level schemas (D’Andrade in: H. F. Mathews,
1992). For instance, teachers may reason that students’ sexuality needs to be controlled
HT<A0ZIAOAl OAEATAQ because they feel that students are unable to make independent
decisions j FEAAIAZIAOAT OAEA T A, which may result in students becoming pregnant or being
caught having sex, which will interfere with students’ perceived need to be respected in
society by being morally upright and to complete their education jEECEAOZIAOAT OAEA TAO]. At
the same time, these schemas are linked to teachers’ professional identity, which instructs
them to execute the school regulations that prohibit student sexual relationships j TEAAIAZ
1AOAT OAEA T AGQ, and to teachers’ own well-being by being respected in society for living up to
their professional identity jEFCEA0ZIAOAT OAEA TAQ.

9.1.3 Situation-defined Schemas

The cultural template shows how teachers’ reasoning for teaching sexuality education is
OFOOAGET TZAAETAA] OEA ATTOATO T OAAAEA0G) 0AGOAIEOU AAGAAGETT w AGOACAO EO AFOAROAA AU OEA
interaction between teachers’ cultural schemas of professional identity j0(, their cultural
schemas of students and their sexual citizenship }f(, and the secondary school setting with
£00 OPAAEAA 0ACOTAGETTO fya.
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Az []zi|mogm{ nwz Lmitjvo  ¢lo Kwv(gk|gvo Tkomu i

students both as sexually innocent and as sexually active }8(. 4EE0 ATTKEA) ETOA0AA0 <EOE OEA
type of sexuality education teachers feel that students should receive, because if teachers

of teaching what is morally upright and of adhering to school regulations that prescribe
abstinence-only education.

AEE0 OAAOETT AROROEAAD 0xT nAOA 000AEA0 AAOAA TT OEA OAKAAGENTO T£ 0T 0AAAEACD <ET
x<AOA 0AZETOROOEA=AA EN OEA OAIEAAGETT 000AU AOOETG xEEAE OEA POAIE WETAOU ATAETCO T OEA
main data collection were discussed. The two case studies illustrate how the participants
AATPOAA 0xT 000AAGERO OT ETOAOTAIEOA OEAEO ATTKEAGETC OAEA WAQ AOEOETC EN OEA ETOAOAACETT
between their cultural schemas of professional identity, students and their sexual citizenship,
and the school setting: (1) AT TDAO) TATOAIEOAGETT; and (2) choose one and reject the other
(C. Strauss, 1997). The adoption of these strategies shows the important role of professional

identity in the provision of sexuality education.

9.2.1 Compartmentalisation: a Strategy Adopted by Nantamu Grace

The interactional component of cultural schemas makes teachers conform their behaviour
to the school setting and to the relationship they have with their students. As a result, the
content of teachers’ sexuality education messages may vary depending on the type of school
they teach in, or whether sexuality education is taught inside or outside the school setting.
Furthermore, teaching of sexuality education may be motivated by teachers’ schemas of
students and their sexual citizenship, including their perceived level of maturity and sexual
activity. These schemas may not only be based on general cultural constructions of young
people but also on teachers’ personal experiences of being a student, their daily interactions
with students at school, and on special constructions of students as they are available in the
school where they work (Harkness et al., 1992).

Teachers may apply AT TDACO TATOAIFOAOETT (T ETOAOTAIEOA AVTREAGETC OAEATAC
arising from the interaction between their cultural schemas of professional identity,
the school context, and students and their sexual citizenship. As discussed in Chapter 3,
AT TDA0O T ATOAIEOAGETT w AATO OEAQ OEAR0 ATTKEAGETC OAEA TAO AOA ETOAOTAIEOAA £l OTATTTAAGAA

EAIDO EAO FAAT « T ATTKEADD <EAT OAAREETC 0AGOAIEOU AAGAAGETTE

V0 O0EA OF WA TR OEA £000 ETOROCEA= EN . TOA WAAQ 41Vih . ATOAT O = 0AAA [pseudonym chosen
by participant] is 37 years old, married, and has four children. She has a Master’s degree in
Education, Policy, Planning and Management. She has been a teacher for ten years now and

teaches Home Economics in a public secondary co-educational day school and at university.
Furthermore, she and her husband are both pastors at a Pentecostal church. She says that she
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has not been trained to teach sexuality education, but she did receive training in premarital
counselling,

She teaches sexuality education in three places: in her subject of Home Economics at
secondary school and at university, which includes topics of family life and family planning,
and to teenage girls in church. As a Christian, she feels that young people should not have
sex before marriage. Culturally, she says that EA E000A Tk 0Ag AAOAAOETT EAQ ARMAT OHIATAAAY
F0 EO NOEAQo. x<EEAE NAEAO E0 AtaeAOI0 £T0 AAQIO0 0T 0AAAE OAOAIEOU AAOAAGETT: SSAOPEOA EAO
cultural and religious beliefs about sexuality, . ATOATO =0AAA feels that sexuality education
is important for students; she knows that many young people are sexually active. Therefore,
she believes that young people should be taught about contraception: 4T TAh) AAEAOAwS £
UTO £TA A 00OAATON ATA EAO TTOETC <EOE A ATTAT ThOEAQEO0 TTOA OEA ORAOTT xEU 0OAE A 000AATO
OETOIA AA 00PDTO00AA AAAAQOA OEAU AOA BOT T TOETC OEAED 1EOAGK ' TA WAUAA POTOAAGETC OEA IERA Tk
ATTOEA) DACOTTH

-ATOATO =0AAA says that her personal beliefs regarding teaching sexuality education
are not decisive for the content of her sexuality education. Rather, she adapts her messages to
the context in which she is teaching:

In the Christian setting... [...] you don't... bring in such things... to children. You do not. [...]
Yeah. So if I'm talking to Christian girls, I tell them to abstain. [...] But when I am in the
ATAGO8gs £0 EO ATOT AEBAOATO8 y8k ) =E11 0ATI OEA T 0T 00A A ATTAT Th AAAAGOA OEAU w1 0008 y8 OAAER
so... depending on the situation really. If a student comes privately, I will explain to him. If
a student asks me in the middle of a class, it is an opportunity also to inform others, make
them know. Yes, I would speak.

Although _ATOATO ~0AAR <TOIA ATOxAO NOAGOETTO 0T T 000AATO0 ETTAGICh OEA < TOIA 1 AGAD
initiate discussions on the use of condoms and other contraception at secondary school
because the school curriculum and school regulations do not allow her to. In contrast,
she does discuss and demonstrate contraception at university because society considers
OTEOAOOEOU 000AATO0 w AOOOA ATA 0A@OATIU AROEOA: 4EA FITIT=ETG NOTOA OET <0 ETx EAQ OAAAEETC
of sexuality education is embedded in cultural constructions of childhood:

7AAOR w TOA ACORAD £T OTEOA0OEOU 7A AT 1107 IEEAR AAAO AOTOTA OEA AGOE )0 EONOEOA AEBAOATOS
[...] If you demonstrated how... eh, a condom is used in a secondary setting, we fear that
maybe a student... they go and practise [laughs] So we prefer that you'd rather keep... a
student in the dark, when they don’t know particular things than [chuckles a bit] exposing

them and then they go ahead and practise with the... Yeah... That’s what we think.

-ATOATO =0AAAD story shows how her teaching of sexuality education is motivated by her
cultural schemas of students and the teaching setting. Her decision to teach abstinence-only
in secondary school is motivated by her fear that she might lose her job if she were to deviate
from the school curriculum and school regulations by initiating ‘immoral’ discussions of
contraception:
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I mean, if it is in the curriculum, it will be easier for me to teach than when it is not there.
Because if I went overboard to teach it, I can easily lose my job. Because they are going to tell

me: ‘You know, you're now promoting immorality’

9.2.2 Choose One and Reject the Other: a Strategy Adopted by Paul

Most teachers feel that they need to teach what is morally upright. In a validation interview in
2013, 0AQI [pseudonym chosen by participant], who is one of the initial research participants,
OAKAAQO T'T OEA £TAETCO £0T T OEA G TVr AAOA ATTIAROETTS

10 OEA OFWA Tk OEA £000 FTOAOOFAX EI _TOATAAQ 417 0AQI is 32 years old and has a
partner, although they are not married. He has been a teacher for eight years now and teaches
English Language and Literature in two secondary schools: one public and one private co-
educational school with both day and boarding facilities. 0AQI says that he has been trained
to teach sexuality education and that he teaches sexuality education within his subject of
English and at school assemblies.

According to 0AQI, many teachers pretend that students are sexually innocent, rather
than admit that students are already sexually active:

We assume they haven't, they know nothing about sex. Interestingly, we even teach... we
even teach students, girls, who are mothers, but... when we are talking... they have had kids,
they have boyfriends, they are, some of them are even in relationships, they are married,
and living with a man, we assume that all these are innocent, and we know, we are aware of
it, but we give that message. ... Hm. To satisfy maybe our role [as teachers] that we should
be telling these kids: walk in the right path, don’t have sex until you're old enough, which is
being an adult, being 18.

agency — i.e. sexual innocence — and reject the other — i.e. sexually active students. By
APPIUETC OEE0 000ACACU £10 ETOAOTAIECETC ATTKEAGETC OAEAWAGH OEA ATTOO0OACETT T& 000AAT00
as sexually innocent allows teachers to teach abstinence-only without jeopardising their
students’ well-being. However, if teachers acknowledged that students are sexually active,
messages to more in-depth and accurate sexuality education, including provision of
ETETO WAGEYT AATO0 ATTO0AARBOETTh ATA 0EE0 < TOIA 0AEOA ATTKEAG) 1 OEAED AGIOOO0AT 0A W DIAOAS
On the one hand, deciding to continue teaching abstinence-only while acknowledging that
students need more information means that teachers no longer contribute to their students’
xATIZAAETCS /T OEA TOEAO EATAN DOTOEAETC OEA 0ANOEOAA ETETO TAGENT < TOIA EATDAOAEOA OEARD
own well-being by not being able to meet their own expectations of being a good teacher
and having to be afraid of losing their job and the respect and status they enjoy in society for
being a good teacher. For instance, OAQI explains that teachers feel uncomfortable discussing
issues of sex because of cultural norms and values. Acknowledging students’ sexual agency
compromises the respectability of a teacher, whereas pretending they are innocent removes
the need to address such issues. To ensure they preserve their dignity as a teacher, teachers
may choose to give vague, general messages:
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/EAD E0I0 A AT TAETAGETT TF AtB3R0ATO OEETCOs 4EA OEUTAOGMS TE OEA OAAAEA0O ATOIA AA OEA x<Alh
the upbringing, we come from a society where sex is taboo, you don't talk about it in the
open, you don’t talk about... using a condom at the assembly, or you don’t talk about such
things. So, that is one thing. You could have, you could know, you could see a boy with a
girlfriend, a girl with a boyfriend, and you know they are sexually active, but you... turn a
blind eye, you want to pretend because you cannot talk about it.

Cultural norms and values can make teachers feel shy and immoral for discussing sexuality
E00OAO <EOE 00OAATO0r AO AGDIAETAA EN OEA FTTITETC NOTOAY

Then secondly, the moral aspect of it. The personal ego, morally, you feel these young people
OETOIA AA Ta UAgh ATA OEAND <EAQ £ £08 ) AATIN E£ ) OAIE AATO0 0Ag A0 EADDATETCH T0 £ ) 0AIE
with them as if they are having sex, then I am abating them, [ am encouraging them to even
indulge in more sex and morally that is... not right. The moral perspective of the person... or
the teacher... somebody can say: that teacher is encouraging kids to... use condoms, they are

having, they are having sex.

In such cases, ‘pretending’ that students are sexually innocent enables teachers to practise
their perceived role of having to teach what is morally upright. Even more, the following
NOTOA OET><0 0EAO CAAAEAQO w Au RAAT TEEA A RAEIO0A <EAT EAGETC 0T AAETT><IAACA OEAO OEAU EAOA
not been able to make students behave morally:

I think it is, what should I call it, a false paradise [chuckles], you want to feel... that [...] these
kids are still young and they shouldn'’t indulge in sex, [...] So... if you have a school and your
feeling inside is that all these kids know about sex and they have indulged in sex, I think...
you will look at yourself morally as a failure, you've not been able to bring them up or to
give them properly. ... You have not been a good teacher, you are teaching [...] very sexually
immoral or loose young people. ... [...] That’s why at the end of the day, we pretend... [ haven't
seen, | don’t know, these kids are still young, they don't have sex... it gives, it’s an ego thing,
[...] and when you look at it, it’s a disadvantage to the, to the students, the children. Because
[...] if you had talked to them, it would be better, maybe it would save one girl from getting
pregnant.

Pretence of student sexual innocence, whereby teachers reject the cultural schema of

do not need comprehensive sexuality education and that abstinence-only messages are
002eAEAT(e Y1 OEE0 nAOA: ORAAAEACO AOA AATA GT TEOA Ov OT OEAE DOTEAGOETTAT EAATOR0U AARAGOA OEAU
have managed to control student sexuality, make students behave morally and protect their
well-being.
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9.3 Conclusion and Discussion

This chapteraimed to comprehend individual reasoning as supported by the cultural template
for teaching sexuality education. To achieve this, a deeper interpretation and understanding
Tk OEA £TAETCO ACOAOO0AA £1 OEA DOAOETOO 0EOAA AEADOAGO ~<AOA TAOAETAA AAOAA TT A revisiting
1% AO1000AI OAEA TA OEATOU and the OAIEAAGETT 000AU that took place in February 2013, during
xEEAE OEA DAOOEAEDACETC OAAAEACO ~<AOA 0AZETOAOOEA<AA 0T 0AKAAC TT OEA DOAIE TETAOU ATAETCOS

The cultural template visualised how teachers’ reasoning for teaching sexuality
education gains motivational force depending on higher-level goals of contributing to their
own and their students’ well-being. It showed that teaching sexuality education may not only
be motivated by providing students with accurate and complete information about sexual
and reproductive health and rights, for them to develop their sexual agency, but that it may
also be motivated by other schemas that support the teaching of abstinence-only, such as
protecting the school image by controlling students’ sexuality; contributing to students’ well-
being by encouraging them to study and become morally upright individuals; and having to
teach what is morally upright.

2A0EOROETC AOI000AT OAEATA OEATOU ATA OEA OAKAROENTO Tk OEA 0xT OAZFTOAOOEAxAA
ORAAEAQO TT OEA DOAIE TETAOU ATAETCO 0AOAAIAA OEAQ 0AAAEACO w Au ADDIU 0T 000A0ACEAO 0T ATuA
xEOE ATTKEAQO AGEOETC AT T TEOETC Ov 0T OEAEO DOTEACOETTAI EAATOR0U < EEIA OAAAEETC 0AGOAIE
education: (1) AT TPA0) T ATOAIEOAXETT, whereby teachers adapt the content of their sexuality
education messages to what is prescribed by the school setting; and (2) choose one and
reject the other, whereby teachers pretend that students are sexually innocent, rather than
acknowledge students’ sexual citizenship. Pretence of students’ sexual innocence can be
regarded as a coping strategy that teachers adopt to be able to contribute to both their own
and their students’ well-being when teaching abstinence-only sexuality education.
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